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Site Context and Highlights

SCHOOL CONTEXT STATEMENT

School number: 0272

School name: Modbury School Preschool to Year 7

School Profile Text:

Modbury School is a small school with a close community culture in the business hub of the area. Modbury School is
proud to offer students and parents an opportunity to be part of this caring community where students are known and
cared for by all. Our innovative and progressive school has a history of success exceeding 130 years that includes state,
national and international recognition for its work.

Modbury School and Preschool provides a range of learning environments for teaching and learning through modern
facilities, latest technology and nature play environments that support and enhance all learning.

Modbury School has a high level of cultural diversity with students different countries including India, China, Philippines,
Nepal, Iran, Greece, Poland, Sri Lanka, Bangladesh, Indonesia, Israel, Samoa, Pakistan, Russia, Taiwan and Spain.

Currently, we have a total of 16 (ATSI) students in the primary school and 6 in the preschool.
The primary school has a Level 4 Category of Disadvantage and the Preschool has a Level 1 category. The caters for a
variety of different learning needs, including a Yr 3-7 special class.

Our school has a strong focus on collaborative teaching and learning. All students and teachers work in Learning
Communities providing authentic, inquiry based learning programs that are personalised. This allows students to
demonstrate their learning in multiple ways. Learning communities across our school share learning spaces and
resources, which allows greater flexibility when planning learning programs.

The school provides high quality teaching and learning, focused on individual needs, within a safe, supportive and
success oriented environment. All students are encouraged to develop and grow as individuals and are empowered to
become active citizens within our society. Modbury School supports student led initiatives within Learning Communities,
whole school and Partnership programs with many of our students participating in student working parties, Partnership
and state-wide ambassador roles.

Our school has a strong focus on innovation and has been involved in many recent programs including:

Student Voice Initiatives

* Creative Based Learning (CBL) in mathematics

» Mathematician in Partnership Residence — Ann Baker

Future projects:

* STEM Project 2016-2018

« Early Years re-development and pedagogical focus for 3-6 year olds

Our motto "Learning for Living" encapsulates the importance of learning for the future!

1. General information

* Principal: Ms Mary Ttikirou

 Deputy Principal: Ms Robyn Gibbes (Term 1) Ms Michelle Sinclair T2-4

 Coordinator Learning : Marci Latella

School Counsellor : Term 1 Craig Reynolds/ Wellbeing-Student Engagement Cordinator T2-4 Maria Applet

* Year of opening: 1877

* Postal Address: 2-18 Golden Grove Road, Modbury 5092
* Location Address: 2-18 Golden Grove Road, Modbury 5092
» DECD Portfolio: Para Hills 2

« Partnership: Modbury

» Geographical location: 16kms from GPO

 Telephone number: 8264 2027

» Fax Number: 8396 1704

» School website address: www.modburyc7.sa.edu.au

* School e-mail address: d.0272.admin@schools.sa.edu.au
* School Based Preschool attached: Yes

 Out of School Hours Care (OSHC) service: Yes
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Governing Council Report

CHAIRPERSONS REPORT

2016 saw many changes occur at Modbury School, starting with a change of leadership and we welcome Mary Ttikirou
in her role as Principal of Modbury School.

Some of the highlights in 2016 that Governing Council were involved in were -

» The appointment of a new manager for the canteen and replacement of some essential equipment.
 Approval for the school to have on onsite AED (Automatic External Defribrillator).

« Setting Standing Orders for Governing Council.

* ICT - Chromebooks for students in years 4-7

» Nature Play Development

* Hosting Governing Council training for the Modbury Partnership.

» The development of the Early Years /The Hive.

I would like to thank all members of Governing Council for their contributions throughout the year.

Lisa McAteer

OSHC Report for Governing Council AGM

2016 was another successful year for OSHC with attendee numbers slowly increasing in the morning and afternoon
sessions and vacation care sessions have been strong and greatly supported by families outside the school community.
The centre follows all aspects of the National Quality Childcare Standards. The Quality Improvement Plan was reviewed
and implemented.

The OSHC service had it's Nation Quality Service review in Term 3 and the result of this review was ‘Exceeding NQS’,
this was a great outcome and supports all the effort put in to the policies and improvement plan over the past few years.

We have continued to improve the centre with an additional outdoor fenced area now by the kitchen with a new garden
wall and new improved lighting for the service.

Children enjoyed a huge assortment of activities and excursions throughout the year catering to the children's ages,
interests, culture and abilities.

OSHC were involved in the school open night and are contributing information about the service for the updated school
website. We continue to investigate ways to promote this service to both the school and the wider community so that the
service only continues to grow.

Sincere thanks to the many parents who take an active role in the OSHC program and to Nicola Evans, OSHC staff and

members of the Management Committee for their efforts and commitment during the year. It is with sadness that | bid
farewell to OSHC and I truly wish the centre continued success in the future.

Amanda Collings-Wells
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Quality Improvement Planning (Preschool)

» Worked on developing a clear improvement cycle to review ‘what is working well?’and ‘what would be even better if?’
in relation to our Quality Improvement Plan

 Preschool connected with Neuroscience program to develop executive function

» Engagement with and use of Preschool Literacy and Numeracy indicators to support children’s learning
* Reports to families included Literacy and numeracy indicators to inform children’s learning

» Read write inc professional learning sessions

» Read write inc adapted to use during group time

* Restructured planning times for greater collaborative planning

* Preschool team met fortnightly for programming, planning and data analysis

« Co-educators funded from preschool budget to attend meetings

» Developed Early Years Team

» Worked on concept of a “Hive” for 3-6 year olds

» Concept presented to governing Council and whole school staff

» Worked on Philosophy Statement for the Hive

» Team visited the Alberton Nest for ideas and information sharing

» Team worked with Maria B from Gilles Plains Tafe on establishing the environment for the Hive

» Team visited the Gilles Plains Tafe for ideas and information sharing

» Worked in consultation with Betterland to design stage one of out door nature play area

» Work commenced in term 3 completed by term 4

 Contacted council re panting of native trees above the preschool outdoor play space

* Native trees planted and maintained by TTG council term 2

« Staff meeting and pupil Free days aligned with NQS and Partnership priorities

* All staff actively engaged in training and development linked to site priorities

» Teacher and leadership attended partnership meetings

« Effective Self-review processes informing future directions

« All staff documenting personal development pans and having regular reviews with Line managers
« Several children received Preschool Support for a range of reasons. To ensure this support was used effectively
specific attention was given to timetabling support to meet the children’s needs

 The service receive bi-lingual support in 2016

* Preschool involved in whole school activities

 Preschool involved in combined incursions and excursions

* PLC Intentional Play with JP

 Preschool accessed Gymnastics program together with JP classes in term 2

* Excursion to the Adelaide Zoo in term 4
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Improvement Planning and Outcomes (School)

2016 saw the establishment of a new leadership team with stability provided from a Principal for the entirety of 2016. A
Deputy Principal, School Counsellor and coordinator were appointed from internal staff members. Staff collaboratively
developed and negotiated a Site Improvement Plan (SIP). The Site Improvement Plan, within the strategic plan,
includes areas for development identified by the local school community, DECD, State, national and Partnership
priorities. The SIP concurrently tracks the achievement of 3 significant cohorts of students in our school, ATSI, EALD
and SWD. The plan is designed to focus and provide vision through stages of: development and embedding, thereby
achieving sustainability of change.

NAPLAN, PAT-R and PAT-M as well as dispositional data from the TfEL Compass were used to determine trends and
patterns to identify and determine what aspects of our evidence story were most important to address.

In addition to this, senior staff attended a PAT analysis workshop. All students were individually placed on a whole
school data map. This showed which individuals were at the DECD SEA standard, who was above standard and who
was below. Each teacher had a copy for their own class, and their learning community. The information was used to:
-Guide support/extension programs by grouping students based on ability/subject

-Provide evidence and consistency for academic achievement grades (A-E)

-Guide individual teacher programming

-Direct Professional Learning Communities to develop common agreements

Numeracy and Literacy

In a small school, standardised testing results can be skewed by a few students' results. Our school exempts a number
of students with disabilities. Some students are withdrawn for Wellbeing issues. High numbers of new arrival EALD
students are withdrawn because of the test language.

In 2016, teachers used online tests, Progressive Achievement test (PAT - Reading, PAT- Mathematics). Unlike the
NAPLAN test, the PAT tests gave immediate feedback to teachers and students about their achievements and areas
for learning. With this information teachers and students were able to better able to target learning, add this to site
plans and celebrate achievements.

PAT Test 2016

Students in year levels 1-7 participated in PAT Comprehension and PAT Maths testing.

Comprehension

65% of students who sat the PAT Test 3 reached the DECD standard. The remainder of students were identified as
students with a disabilities or additional learning needs and consequently received support though the SIT program.
78% of students of students who sat the PAT Test 4 reached the DECD standard. The remainder of students were
identified as students with a disabilities or additional learning needs and consequently received support though the SIT
program.

70% of students who sat the PAT Test 5 reached the DECD standard. The remainder of students were identified as
students with a disabilities or additional learning needs and consequently received support though the SIT program.

Maths

66% of students who sat the PAT Test 3 reached the DECD standard. The remainder of students were identified as
students with a disabilities or additional learning needs and consequently received support though the SIT program.
70% of students who sat the PAT Test 4 reached the DECD standard. The remainder of students were identified as
students with a disabilities or additional learning needs and consequently received support though the SIT program.
65% of students who sat the PAT Test 5 reached the DECD standard. The remainder of students were identified as
students with a disabilities or additional learning needs and consequently received support.
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Performance Summary

NAPLAN Proficiency

The percentage of non-exempt students enrolled in the school at the time of NAPLAN testing, who have
demonstrated achievement in NAPLAN proficiency bands above the National Minimum Standard for Reading
and Numeracy (DECD SEA). The Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level.

Reading
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Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy
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Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN Progress

The data below represents the growth of students from 2014 to 2016 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading

NAPLAN progression Year 3-5 Year 5-7 State (average)
Lower progress group 31% 29% 25%
Middle progress group 62% 57% 50%
Upper progress group 8% 14% 25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

Numeracy

NAPLAN progression Year 3-5 Year 5-7 State (average)
Lower progress group 31% 56% 25%
Middle progress group 62% 44% 50%
Upper progress group 8% 0% 25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

NAPLAN Upper Two Bands Achievement

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat |No. of students achieving in | % of students achieving in
the test the upper two bands the upper two bands**

Reading | Numeracy Reading Numeracy Reading Numeracy
Year 3 2016 16 16 9 4 56% 25%
Year 3 2014-16 Average 20.0 20.0 8.3 4.7 42% 23%
Year 5 2016 19 19 5 2 26% 11%
Year 5 2014-16 Average 22.0 22.0 7.7 3.0 35% 14%
Year 7 2016 20 20 7 2 35% 10%
Year 7 2014-16 Average 17.3 17.3 6.7 2.3 38% 13%

Data Source: DECD special extract from NAPLAN SA TAA data holdings, August 2016.

*NOTE: Reporting of data not provided when less than six students in the respective cohort.

**NOTE: Percentages have been rounded off to the nearest whole number.
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School Performance Comment

NAPLAN Data:

NUMERACY:-Staff reviewed data to determine which mathematics area their class could extend learning in. This
determined the focus for the term (Geometry for Learning Community C and Number Algebra for Learning Community
B). This was clearly documented in term overviews, which directed mainstream programs. This allowed support staff to
enhance learning programs and provided directed focus for students who needed learning support as well as extended
learning.

READING:- Staff reviewed the data to determine which reading skill their class could extend learning in. This determined
the focus for the term (Inferencing) for all learning communities. This was clearly documented in term overviews and
lead mainstream learning. This allowed support staff to enhance learning programs and provide directed focus for
students who needed learning support.

NAPLAN 2016

The school target was to improve the upper level progression rates in Reading. The school achieved 14% progression
rates for yr 7. Also, the Yr 7 target was to improve the Writing proficiency band (by 1 Band). This increased in 2016 to
band 7.

The school target for Yr 5 was to improve Writing results by 1 proficiency Band. 74% of students achieved the National
Minimal Standard (NMS), however we did not increase the proficiency band in this area.

The school target for year 3 was to identify students who did not reach the NMS in all areas. These 2 students were
identified and consequently received targeted support through SIT.

2017 Targets:

Literacy

NAPLAN- To show a trend increase in the % of students achieving the NMS (National Minimal Standard).

To show a tend increase in the % of students in the medium and upper progression rates in the year 5 and 7 results.
PAT R and RR- Increase in the school % of correct answers to questions that include inferencing and interpreting.
Increase in the school % of questions related to punctuation.

To show a trend increase in the % of students achieving at the SEA stanine level or above in their year level.

EALD- Increase in the % of students gaining one or more levels per year. EALD levels will be used to assess and inform
all student writing with a focus on punctuation, noun groups and pronoun use. Increase in the school % of correct
answers to questions related to punctuation.

Numeracy

NAPLAN- Show a trend increase in the % of students achieving the NMS (National Minimum Standard)Shows an
increase in the % of students in the medium and upper progression rates in the year 5 and 7 results.

PAT M - Show a trend increase in % of students achieving at the SEA stanine level or above their year level.

Student Voice - Comments in maths 2:3 Negotiate Learning, TfEL Compass Data will show consistency across the
school in students having opportunities to choose what and/ or how they learn.

ACARA- Increase in % of students achieving SEA or above against the Australian Curriculum standards.

Preschool Attendance

Year Term 1 Term 2 Term 3 Term 4
2014 Centre 93.3% 93.5% 82.4% 90.9%
2015 Centre 85.7% 86.7% 90.0% 93.3%
2016 Centre 92.9% 70.0% 86.7%

2014 State 90.0% 88.9% 86.1% 87.1%
2015 State 90.5% 88.5% 86.3% 86.3%
2016 State 89.6% 88.7% 87.7%

Based on attendances recorded in the two week reference period each term, and calculated to an average unadjusted daily attendance
(deemed attendance). Attendance percentages are based on the calculated deemed attendance (integer), divided by the number of
enrolments. Excludes pre-entry. Note: Figures have been revised for previous years, using integer deemed attendance not decimal.
Source: Preschool Data Collection, Data Management and Information Systems.
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School Attendance

Year level 2014 2015 2016
Reception 89.4% 91.5% 88.7%
Year 1 94.0% 90.1% 92.2%
Year 2 94.2% 89.5% 88.7%
Year 3 90.8% 92.3% 95.2%
Year 4 91.8% 94.3% 94.3%
Year 5 93.5% 90.9% 91.4%
Year 6 92.4% 95.1% 92.5%
Year 7 94.1% 91.6% 93.4%
Primary Other 91.2% 90.2% 94.0%
Total 92.3% 91.8% 92.2%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance Comment

Attendance levels for 2016 have remained quite stable. During 2016, we continued to follow up lateness and
attendance through phone calls and letters. We also kept our community informed as a whole about the
importance of regular attendance as well as the benefits of arriving to school on time (feeling connected with
your classmates, participating in classroom 'start of day' activities.

While staff acknowledge the stable attendance pattern of our students, discussions have occurred as to
introducing a whole school daily fitness program that would start first up in the morning that may encourage
students to want to be part of and therefore arrive at school in time for it.

Preschool Enrolment

Enrolment by Term
Year Term 1 Term 2 Term 3 Term 4
2014 30 31 34 33
2015 28 30 30 30
2016 28 30 30 30

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.
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Preschool Enrolment Comment

The preschool had stable enrolment figures for the start of 2016. Many families attempted to enrol their
children after the enrolment process had been completed. It has been identified that we need to ensure
communication about enrolment criteria and processes is provided to our community members early in the
year.

Behaviour Management Comment

In 2016 we restructured our approach to Behaviour Management through supporting children to develop their
Executive Function skills. Executive Function plans were developed which highlighted students’ individual
areas of development. These plans improved communication between children, teaching staff and families
by setting out clear goals and expectations. In 2016, we also undertook a whole school Wellbeing Survey.
From this survey the following directions for wellbeing for 2017 were identified: Developing and maintaining
positive relationships, caring for myself and others and understanding and developing strategies to solve
problems.

There were 22 suspensions in 2016. Referrals were made to the Behaviour Coach, Intensive Behavior Unit .
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Client Opinion Summary

A preschool and school parent survey was conducted in term 3 of 2016. In the primary school the following
was rated as high:-

# | can talk to my child's teachers about my concerns

# Student behaviour is well managed at this school

3 My child likes being at this school

An area for development that came up marginally lower was:-
Teachers at this school provide my child with useful feedback

In the preschool the following was rated as high:-

| feel welcome at this preschool

This preschool provides a safe and secure environment

| am comfortable to approach my child's teacher about his/her progress
Areas for development came up in :-

I receive helpful information about my child's progress and achievement

| am given matters to have a say in the preschool
There is a broad variety of communication that inform me about preschool
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Intended Destination from Preschool

Feeder Schools (Site number - Name) 2014 2015 2016
0249 - Marryatville Primary School 0.0% 0.0% 3.3%
0272 - Modbury School Preschool to Year 7 97.0% 83.3% 86.7%
1043 - East Marden Primary School 0.0% 3.3% 0.0%
1134 - East Para Primary School 0.0% 0.0% 3.3%
1847 - Keithcot Farm Primary School 0.0% 3.3% 0.0%
8411 - Torrens Valley Christian School 0.0% 3.3% 0.0%
8419 - Good Shepherd Luth Sch - Para Vista 0.0% 0.0% 6.7%
8454 - Pedare Christian College 3.0% 0.0% 0.0%
9040 - St Francis School 0.0% 3.3% 0.0%
9083 - St Monica's Parish School 0.0% 3.3% 0.0%
Total 100% 100% 100%

Intended Destination from School

Leave Reason Number %
Employment 0 NA
Interstate/Overseas 10 19.6%
Other 0 NA
Seeking Employment 0 NA
Tertiary/TAFE/Training 0 NA
Transfer to Non-Govt School 9 17.6%
Transfer to SA Govt School 32 62.7%
Unknown 0 NA
Unknown (TG - Not Found) 0 NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 4 2016.
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Destination Comment

Preschool and school data indicates the continued pattern of a high percentage of students staying within
government schools after leaving Modbury. Modbury School remains the school of choice for the majority of

families from our preschool setting.

DECD Relevant History Screening

7 clearances were processed for staff

17 clearances were processed for volunteers throughout the school and preschool
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Teacher Qualifications and Workforce Composition

All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

33

Post Graduate Qualifications

7

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching

staff.

School workforce composition including Indigenous staff

Teaching Staff

Non-Teaching Staff

Indigenous Non-Indigenous

Indigenous Non-Indigenous

Full-Time Equivalents

0.0

13.8

0.8 6.1

Persons

0

16

1 12

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Financial Statement

Funding Source Amount
Grants: State 2,210,116.81
Grants: Commonwealth 9102.00
Parent Contributions 26,564.00

Fund Raising

Other
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Improved Outcomes Category
(where applicable to the site)

Briefly describe how the 2016 funding was used to improve the relevant DECD Standard of Educational
Achievement * outcomes (where applicable):

Outcomes achieved or progress towards these
outcomes:

Improved outcomes for numeracy and literacy

Improved ECD and Parenting Outcomes
(Children's Centres only)

Numeracy had a focus on using Natural Maths strategies with using Mental routines on a daily
basis. Number line, recognising numerals and videoing of student attainment were an integral
part of Numeracy focus. Using a data tool to collect information will,be a focus for 2017.

Literacy saw the involvement of all students in the read, Write, Inc program with early years
staff and R-3 students. This was scaffolded with resources, supported with specialist staff and
provided time to gather data about how the students were responding to the program.

More students were engaging in daily
mental routines and making connections
with numeracy in their everyday life.

An acceleration in phonological
awareness and recognition.

Improved outcomes for children with disabilities

Speech therapy through SSO hours provided support for students through both an
interventionist 1:1 model or in the context of learning through play.

DECD psychologists worked closely with staff and the child's family to assess and monitor a
student with significant needs. Special education teacher provided support for collection of data
and offered support through observations.

DECD specialist staff verified a student
who has subsequently been placed in a
special small class.

Improved outcomes for children with additional
language or dialect

An SSO who can speak Chinese is employed one day a week . This provides significant
opportunity for staff to build authentic relationships with the students and families as well as
providing dialect and language support while learning.

More successful learning opportunities
for students with an additional dialect or
language.

* The DECD Standard of Educational Achievement is defined as children and young people progressing and achieving at or above their appropriate year level.
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Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2016 funding was used to improve the relevant
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress
towards these outcomes

Targeted Funding for
Individual Students

Improved Behaviour Management and
Engagement

Improved Outcomes for Students with
an Additional Language or Dialect

An experienced teacher was used to provide small group support, whole class
support, mentoring/demonstration for less experienced teachers in using EALD
scales, direct and sustained engagement with New Arrival Families.

Staff EALD training. Improved
learning outcomes for EALD
students.

Improved Outcomes for Students with
Disabilities

An experienced teacher was used to collate, update, and advise teachers on how
to improve, adjust and tailor NEP's to each student, maximising their learning and
wellbeing outcomes.

Students had learning
opportunities maximised and
documented.

Targeted Funding for
Groups of Students

Improved Outcomes for

- Rural & Isolated Students
- Aboriginal Students

- Numeracy and Literacy

First Language Maintenance &
Development

Students taking Alternative Pathways
Students with Learning Difficulties
Grant

Program Funding for
all Students

Australian Curriculum

An experienced teacher was used to build capacity of classroom teachers to
monitor, plan for and respond to the changing needs of Aboriginal learners. This
included formal reports each term, documented and negotiated goal setting each
term, and a range of timely data presented. This data was used to adjust goals, to
provide priority for students achieving a D or E grade, or engage in continuous
improvement. This teacher used this time to work in direct consultation with the
ACEO to improve links between family and home. They also co-planned cultural
activities with the ACEO and engaged in whole school Cultural Awareness
training.

Staff were supported to monitor,
plan and respond to the changing
needs of aboriginal learners. Data
drove learning goals and included
students and families.

Other Discretionary
Funding

Aboriginal Languages Programs
Initiatives

Better Schools Funding

Additional SSO hours were used to manage R/R data and report information.

Data for R/R supported reading
programs and student learning.

Specialist School Reporting (as
required)

Improved Outcomes for Gifted
Students

Primary School Counsellor (if
applicable)

School Counsellor met with teachers to develop and monitor Executive Function
Plans.

Executive Function plans supported
identified students.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.
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17 clearances were processed for volunteers throughout the school and preschool
	Destination Comment: Preschool and school data indicates the continued pattern of a high percentage of students staying within government schools after leaving Modbury. Modbury School remains the school of choice for the majority of families from our preschool setting.
	Governing Council Report: 
CHAIRPERSONS REPORT

2016 saw many changes occur at Modbury School, starting with a change of leadership and we welcome Mary Ttikirou in her role as Principal of Modbury School.

Some of the highlights in 2016 that Governing Council were involved in were -

• The appointment of a new manager for the canteen and replacement of some essential equipment.
• Approval for the school to have on onsite AED (Automatic External Defribrillator).
• Setting Standing Orders for Governing Council.
• ICT - Chromebooks for students in years 4-7
• Nature Play Development 
• Hosting Governing Council training for the Modbury Partnership.
• The development of the Early Years /The Hive.

I would like to thank all members of Governing Council for their contributions throughout the year.

Lisa McAteer














OSHC Report for Governing Council AGM

2016 was another successful year for OSHC with attendee numbers slowly increasing in the morning and afternoon sessions and vacation care sessions have been strong and greatly supported by families outside the school community. The centre follows all aspects of the National Quality Childcare Standards. The Quality Improvement Plan was reviewed and implemented.

The OSHC service had it’s Nation Quality Service review in Term 3 and the result of this review was ‘Exceeding NQS’, this was a great outcome and supports all the effort put in to the policies and improvement plan over the past few years.

We have continued to improve the centre with an additional outdoor fenced area now by the kitchen with a new garden wall and new improved lighting for the service.

Children enjoyed a huge assortment of activities and excursions throughout the year catering to the children's ages, interests, culture and abilities.  

OSHC were involved in the school open night and are contributing information about the service for the updated school website. We continue to investigate ways to promote this service to both the school and the wider community so that the service only continues to grow.

Sincere thanks to the many parents who take an active role in the OSHC program and to Nicola Evans, OSHC staff and members of the Management Committee for their efforts and commitment during the year. It is with sadness that I bid farewell to OSHC and I truly wish the centre continued success in the future.


Amanda Collings-Wells





	Improvement Planning and Outcomes: 2016 saw the establishment of a new leadership team with stability provided from a Principal for the entirety of 2016. A Deputy Principal, School Counsellor and coordinator were appointed from internal staff members. Staff collaboratively 
developed and negotiated a Site Improvement Plan (SIP). The Site Improvement Plan, within the strategic plan, includes areas for development identified by the local school community, DECD, State, national and Partnership priorities. The SIP concurrently tracks the achievement of 3 significant cohorts of students in our school, ATSI, EALD and SWD. The plan is designed to focus and provide vision through stages of: development and embedding, thereby achieving sustainability of change. 

NAPLAN, PAT-R and PAT-M as well as dispositional data from the TfEL Compass were used to determine trends and patterns to identify and determine what aspects of our evidence story were most important to address.
In addition to this, senior staff attended a PAT analysis workshop. All students were individually placed on a whole school data map. This showed which individuals were at the DECD SEA standard, who was above standard and who was below. Each teacher had a copy for their own class, and their learning community. The information was used to:
-Guide support/extension programs by grouping students based on ability/subject
-Provide evidence and consistency for academic achievement grades (A-E)
-Guide individual teacher programming
-Direct Professional Learning Communities to develop common agreements

Numeracy and Literacy
In a small school, standardised testing results can be skewed by a few students' results. Our school exempts a number of students with disabilities. Some students are withdrawn for Wellbeing issues. High numbers of new arrival EALD students are withdrawn because of the test language.
In 2016, teachers used online tests, Progressive Achievement test (PAT - Reading, PAT- Mathematics). Unlike the NAPLAN test, the PAT tests gave immediate feedback to teachers and students about their achievements and areas for learning. With this information teachers and students were able to better able to target learning, add this to site  plans and celebrate achievements.

PAT Test 2016
Students in year levels 1-7 participated in PAT Comprehension and PAT Maths testing.
Comprehension
65% of students who sat the PAT Test 3 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support though the SIT program. 
78% of students of students who sat the PAT Test 4 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support though the SIT program. 
70% of students who sat the PAT Test 5 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support though the SIT program. 

Maths
66% of students who sat the PAT Test  3 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support though the SIT program. 
70% of students who sat the PAT Test 4 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support though the SIT program.
65% of students who sat the PAT Test 5 reached the DECD standard. The remainder of students were identified as students with a disabilities or additional learning needs and consequently received support.

	Outcomes achieved or progress towards these outcomesImproved outcomes for children with additional language or dialect: More successful learning opportunities for students with an additional dialect or language.
	Outcomes achieved or progress towards these outcomesImproved outcomes for children with disabilities: DECD specialist staff verified a student who has subsequently been placed in a special small class.
	Outcomes achieved or progress towards these outcomesRow1: More students were engaging in daily mental routines and making connections with numeracy in their everyday life.



An acceleration in phonological awareness and recognition.
	School Performance comment: NAPLAN Data:
NUMERACY:-Staff reviewed data to determine which mathematics area their class could extend learning in. This determined the focus for the term (Geometry for Learning Community C and Number Algebra for Learning Community B). This was clearly documented in term overviews, which directed mainstream programs. This allowed support staff to enhance learning programs and provided directed focus for students who needed learning support as well as extended learning.
READING:- Staff reviewed the data to determine which reading skill their class could extend learning in. This determined the focus for the term (Inferencing) for all learning communities. This was clearly documented in term overviews and lead mainstream learning. This allowed support staff to enhance learning programs and provide directed focus for students who needed learning support.
NAPLAN 2016
The school target was to improve the upper level progression rates in Reading. The school achieved 14% progression rates for yr 7. Also, the Yr 7 target was to improve the Writing proficiency band (by 1 Band). This increased in 2016 to band 7.
The school target  for Yr 5 was to improve Writing results by 1 proficiency Band. 74% of students achieved the National  Minimal Standard (NMS), however we did not increase the proficiency band in this area. 
The school target for year 3 was to identify students who did not reach the NMS in all areas. These 2 students were identified and consequently received targeted support through SIT. 
2017 Targets:
Literacy
NAPLAN- To show a trend increase in the % of students achieving the NMS (National Minimal Standard).
To show a tend increase in the % of students in the medium and upper progression rates in the year 5 and 7 results.
PAT R and RR- Increase in the school % of correct answers to questions that include inferencing and interpreting. 
Increase in the school % of questions related to punctuation.
To show a trend increase in the % of students achieving at the SEA stanine level or above in their year level.
EALD- Increase in the % of students gaining one or more levels per year. EALD levels will be used to assess and inform all student writing with a focus on punctuation, noun groups and pronoun use. Increase in the school % of correct answers to questions related to punctuation.
Numeracy
NAPLAN- Show a trend increase in the % of students achieving the NMS (National Minimum Standard)Shows an increase in the % of students in the medium and upper progression rates in the year 5 and 7 results.
PAT M - Show a trend increase in % of students achieving at the SEA stanine level or above their year level.
Student Voice - Comments in maths 2:3 Negotiate Learning, TfEL Compass Data will show consistency across the school in students having opportunities to choose what and/ or how they learn.
ACARA- Increase in % of students achieving SEA or above against the Australian Curriculum standards.
	Preschool Enrolment Comment: The preschool had stable enrolment figures for the start of 2016. Many families attempted to enrol their children after the enrolment process had been completed. It has been identified that we need to ensure communication about enrolment criteria and processes is provided to our community members early in the year.
	Quality Improvement Planning: • Worked on developing a clear improvement cycle to review ‘what is working well?’and ‘what would be even better if?’ in relation to our Quality Improvement Plan
• Preschool connected with Neuroscience program  to develop executive function
• Engagement with and use of Preschool Literacy and Numeracy indicators to support children’s learning
• Reports to families included Literacy and numeracy indicators to inform children’s learning 
• Read write inc professional learning  sessions
• Read write inc adapted to use during group time
• Restructured planning times for greater collaborative planning
• Preschool team met fortnightly for programming, planning and data analysis
• Co-educators funded from preschool budget to attend meetings
• Developed Early Years Team 
• Worked on concept of a “Hive”  for 3-6 year olds
• Concept presented to governing Council and whole school staff
• Worked on Philosophy Statement for the Hive
• Team visited the Alberton Nest for ideas and information sharing
• Team worked with Maria B from Gilles Plains Tafe on establishing the environment for the Hive
• Team visited the Gilles Plains Tafe for ideas and information sharing
• Worked in consultation with Betterland to design stage one of out door nature play area
• Work commenced in term 3 completed by term  4
• Contacted council re panting of native trees above the preschool outdoor play space
• Native trees planted and maintained by TTG council term 2
• Staff meeting and pupil Free days aligned with NQS and Partnership priorities
• All staff actively engaged in training and development linked to site priorities
• Teacher and leadership attended partnership meetings
• Effective Self-review processes informing future directions
• All staff documenting personal development pans and having regular reviews with Line managers
• Several children received Preschool Support for a range of reasons. To ensure this support was used effectively specific attention was given to timetabling support to meet the children’s needs
• The service receive bi-lingual support in 2016
• Preschool involved in whole school activities
• Preschool involved in combined incursions and excursions
• PLC Intentional Play with JP
• Preschool accessed Gymnastics program together with JP classes in term 2
• Excursion to the Adelaide Zoo in term 4

	Site Context and Highlights: SCHOOL CONTEXT STATEMENT 
School number: 0272
School name: Modbury School Preschool to Year 7
School Profile Text:
Modbury School is a small school with a close community culture in the business hub of the area. Modbury School is proud to offer students and parents an opportunity to be part of this caring community where students are known and cared for by all. Our innovative and progressive school has a history of success exceeding 130 years that includes state, national and international recognition for its work.

Modbury School and Preschool provides a range of learning environments for teaching and learning through modern facilities, latest technology and nature play environments that support and enhance all learning. 

Modbury School has a high level of cultural diversity with students different countries including India, China, Philippines, Nepal, Iran, Greece, Poland, Sri Lanka, Bangladesh, Indonesia, Israel, Samoa, Pakistan, Russia, Taiwan and Spain.

Currently, we have a total of 16 (ATSI) students in the primary school and 6 in the preschool.
The primary school has a Level 4 Category of Disadvantage and the Preschool has a Level 1 category. The caters for a variety of different learning needs, including a Yr 3-7 special class. 

Our school has a strong focus on collaborative teaching and learning. All students and teachers work in Learning Communities providing authentic, inquiry based learning programs that are personalised. This allows students to demonstrate their learning in multiple ways. Learning communities across our school share learning spaces and resources, which allows greater flexibility when planning learning programs. 

The school provides high quality teaching and learning, focused on individual needs, within a safe, supportive and success oriented environment. All students are encouraged to develop and grow as individuals and are empowered to become active citizens within our society. Modbury School supports student led initiatives within Learning Communities, whole school and Partnership programs with many of our students participating in student working parties, Partnership and state-wide ambassador roles.

Our school has a strong focus on innovation and has been involved in many recent programs including:

Student Voice Initiatives
• Creative Based Learning (CBL) in mathematics
• Mathematician in Partnership Residence – Ann Baker
Future projects:
• STEM Project 2016-2018
• Early Years re-development and pedagogical focus for 3-6 year olds

Our motto "Learning for Living" encapsulates the importance of learning for the future!

1. General information
• Principal: Ms Mary Ttikirou
• Deputy Principal:  Ms Robyn Gibbes (Term 1) Ms Michelle Sinclair T2-4
• Coordinator  Learning : Marci Latella
School Counsellor : Term 1 Craig Reynolds/ Wellbeing-Student Engagement Cordinator T2-4 Maria Applet

• Year of opening: 1877
• Postal Address: 2-18 Golden Grove Road, Modbury 5092
• Location Address: 2-18 Golden Grove Road, Modbury 5092
• DECD Portfolio: Para Hills 2
• Partnership: Modbury
• Geographical location: 16kms from GPO
• Telephone number: 8264 2027
• Fax Number: 8396 1704
• School website address: www.modburyc7.sa.edu.au
• School e-mail address: dl.0272.admin@schools.sa.edu.au
• School Based Preschool attached: Yes
• Out of School Hours Care (OSHC) service: Yes

	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesAboriginal Languages Programs Initiatives: 
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesBetter Schools Funding: Additional SSO hours were used to manage R/R data and report information.
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesImproved Behaviour Management and Engagement: 
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesImproved Outcomes for Gifted Students: 
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesImproved Outcomes for Students with Disabilities: An experienced teacher was used to collate, update, and advise teachers on how to improve, adjust and tailor NEP's to each student, maximising their learning and wellbeing outcomes.
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesImproved Outcomes for Students with an Additional Language or Dialect: An experienced teacher was used to provide small group support, whole class support, mentoring/demonstration for less experienced teachers in using EALD scales, direct and sustained engagement with New Arrival Families.
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesPrimary School Counsellor if applicable: School Counsellor met with teachers to develop and monitor Executive Function Plans.
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesRow4: An experienced teacher was used to build capacity of classroom teachers to monitor, plan for and respond to the changing needs of Aboriginal learners. This included formal reports each term, documented and negotiated goal setting each term, and a range of timely data presented. This data was used to adjust goals, to provide priority for students achieving a D or E grade, or engage in continuous improvement. This teacher used this time to work in direct consultation with the ACEO to improve links between family and home. They also co-planned cultural activities with the ACEO and engaged in whole school Cultural Awareness training.
	Briefly describe how the 2016 funding was used to improve the relevant SEA outcomesSpecialist School Reporting as required: 
	Outcomes achieved or progress towards these outcomesAboriginal Languages Programs Initiatives: 
	Outcomes achieved or progress towards these outcomesBetter Schools Funding: Data for R/R supported reading programs and student learning.
	Outcomes achieved or progress towards these outcomesImproved Behaviour Management and Engagement: 
	Outcomes achieved or progress towards these outcomesImproved Outcomes for Gifted Students: 
	Outcomes achieved or progress towards these outcomesImproved Outcomes for Students with Disabilities: Students had  learning  opportunities maximised and documented. 
	Outcomes achieved or progress towards these outcomesImproved Outcomes for Students with an Additional Language or Dialect: Staff EALD training. Improved learning outcomes for EALD students.
	Outcomes achieved or progress towards these outcomesPrimary School Counsellor if applicable: Executive Function plans supported identified students.
	Outcomes achieved or progress towards these outcomesRow4: Staff were supported to monitor, plan and respond to the changing needs of aboriginal learners. Data drove learning goals and included students and families.

	Outcomes achieved or progress towards these outcomesSpecialist School Reporting as required: 


